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Assessment for Learning – Whole School Policy  

Assessment for Learning is one of the most important purposes of assessment. It 
is not the only purpose and is to be distinguished from assessment of learning, 
which is carried out for the purposes of grading and reporting.  

Assessment for Learning is one of the most powerful ways of improving 
learning and raising standards. 

 Assessment for Learning is -  

the process of seeking and interpreting evidence for use by learners and their 
teachers to decide where the learners are in their learning, where they need to go 
and how best to get there. 

Assessment for Learning should -  

• be part of effective planning of teaching and learning  
• focus on how students learn  
• be recognised as central to classroom practice  
• be regarded as a key professional skill for teachers  
• be sensitive and constructive because any assessment has an emotional 

impact  
• take account of the importance of learner motivation  
• promote commitment to learning goals and a shared understanding by 

students and staff, of the criteria by which they are assessed  
• help learners know how to improve through constructive guidance  
• develop learners' capacity for self-assessment so that they can become 

reflective and self-managing  
• recognise the full range of achievements of all learners.  

AfL at The Marches 

We aspire to the following indicators of good practice: 
 
A high profile is given to AfL in whole school policies and practice, setting a 
sustained agenda for development. 
 
The principles of AfL are explored and a common language developed that is 
understood by all. Practice reflects this understanding. 
 
We give recognition to the fact that change can feel risky and deskilling but 
remain convinced that this is necessary and act to support staff through this time. 
 
Provide opportunity and motivation for staff to engage in regular dialogue on 
practice, sharing what works when why and how to improve practice. 
 
The ethos of the school promotes an enthusiasm for learning amongst staff and 
pupils and encourages risk taking. 
 
Systematic monitoring and evaluation of the effectiveness of teaching, learning 
and assessment, providing feedback and support where necessary. 
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Holding people responsible for their own practice. 
 
Teachers and students are clear about the learning objectives of a task and the 
criteria for success 

Gathering information using a variety of assessment techniques to suit the pupils 
and the nature of the learning e.g. observation, discussion, questioning, error 
diagnosis, analysis, marking, self/peer assessment, testing 

Teachers use the information gained to adjust future teaching plans 
 

Objective led Lessons 

Using The Marches MLO tag, these will be used in every lesson using language 
the students understand. 

Sharing of the lesson objectives and success criteria should be explicit 
 
 
Questioning and Dialogue – See also methods and strategies section 

To ascertain prior learning at the start of a topic 

During a topic to involve students in developing knowledge and understanding. 

In the plenary to assess the learning of individuals 

To direct and develop Independent Learners and support their own reflection. 

 
Feedback to Students – Reviewing Teaching and Learning 

 
 
Throughout each unit of work, evidence of AfL will be seen on students’ 
work in all its forms. 
 
Feedback focuses on the pupils learning rather than effort, attitude or behaviour. 
 
Includes both oral and written feedback as appropriate. 
 
Ensure that pupils understand their achievements and know what they need to 
do next to make progress. 
 
Students are given dedicated time to respond to feedback. 
 
Teachers will provide constructive suggestions about ways in which the pupil 
might improve his/her work in the form of Curricular Targets. 
 
Teachers will use the information gained together with other information to adjust 
future teaching plans 
 

Skills 
Knowledge 
Understanding 
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Teachers will follow up the Curricular Targets with the student to see how far 
they have achieved them. 
 
Departmental portfolios of work showing exemplars for explaining criteria to 
students will be a feature in all departments. 
 
Assessment criteria will be in student friendly language. 
 
Departments will develop annotations on displayed work showing achievement 
of assessment criteria. 
 
Departments will differentiate materials to provide appropriate learning 
objectives and scaffolding to reach them. 
 
Students will appreciate that it is their responsibility to move their learning forward. 
 
A) Oral Feedback - See also methods and strategies section 
 
“Much of the best feedback is verbal and develops from the informal interchanges 
and observations that take place while pupils are working” 
 
Oral feedback will be regular and extensive. 
 
Oral feedback can be recorded on work by a pupil with a ‘D’, a MIC (marked in 
class) or “Oral AfL” code used to indicate that the work has been discussed. 
 
Pupils should be expected to annotate their work, adding additional points as a 
result of oral feedback. 
 
B) Written Feedback – See also methods and strategies section 
 
We will move away from comparing students against one another. Grading 
and scores will not form part of written feedback. 
 
Pieces of work should be marked – by the teacher, the pupil, or another pupil – 
showing at least that notice has been taken. 
 
Not all pieces of work can be ‘quality marked’. It helps for the teacher and pupils 
to be clear about whether a piece of work will simply be acknowledged, or 
whether it will receive detailed attention. 
 
It does not help teachers to think they are marking for inspectors or ‘quality 
controllers’. 
 
If marking successfully supports and guides the pupils, it speaks for itself, and 
this will be recognised by whoever monitors or evaluates its effectiveness. 
 
Detailed target marking with personal diagnostic comments which will help 
to inform future progress for pupils will appear at regular intervals on 
pupils' work. 
 
Target marking will be used with key pieces of work in the topic; other work may 
well be assessed in another way which may not have indications of teacher 
marking. 
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Target marking will focus on what the student has done well and what they need 
to do to improve (A Curricular Target) in roughly 2:1 ratio with linked explanations. 
 
Curricular Targets will show the next steps for a students and how to get there 
(How to bridge the gap) – See also section on target setting. 
 
Curricular targets recorded will be referred to when a task using similar skills is 
set again. Students will be expected to look back at comments to improve their 
new task. 
 
When targets are used, they should be referred to in the marking of subsequent 
pieces of work, targets give the marking focus. 
 
Teachers should aim to return work, duly marked, within one week of 
collection. Teachers should let pupils know when they can expect their 
work to be marked and returned. 
 
Literacy 
 
In line with the schools literacy policy, all teachers are expected to correct key 
spellings, grammar and punctuation. Normally to a maximum of six per piece of 
work. 
 
Pupils should be expected to proof read and re draft work where appropriate, for 
example coursework and extended pieces of writing. 
 
Slides of checkpoints for use in peer and self assessment should be shown on 
the board from the T drive literacy folder. 
 
Specific literacy criteria, for example the spelling of key words, need to be 
included on assessment sheets. 
 
Pupils in years 8-11 will self assess their own literacy skills in September, using 
the Literacy Induction Questionnaire. 
 
The two week Literacy focus, supplied on T drive, with a schedule coming from 
the Literacy Coordinator, should be self, peer or teacher assessed as appropriate 
to the written or spoken task. 
 
C) Students Follow Up Their Teachers’ Feedback 
 
Only when what is fed back to the learner is used by the learner to make 
improvements, does it count as assessment for learning. 
 
Follow-up is essential after marking; it is the crucial element. 
 
If nothing happens following marking, pupils soon get to know that they don’t 
have to respond in terms of improving their work. 
 
Pupils should be quite clear what follow-up is expected to any piece of work: e.g. 
‘do corrections’, ‘finish it off’, ‘practise certain skills’, ‘develop the work in certain 
ways’. 
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Time will be provided for pupils to respond and act on the comments as a 
clearly defined and understood independent learning task or as part of the 
lesson. 
 
Students’ responses to feedback will be evident in students work. 
 
 
D) Self and Peer Assessment - See also methods and strategies section 
 
Benefits – promotes independent learning, helps students take increasing 
responsibility for their own progress, allows students to learn from others, and 
improves participation and motivation. 
 
It must be acknowledged that developing this area over time, requires time, 
patience, an environment of trust, a strong learning culture and group skills, with 
much modelling of the process. 
 
These activities will be developed and planned for in Schemes of work. 
 
Learning objectives and success criteria to be explicit and transparent in 
simple language. 
 
Pupils should be supported to move from ‘I’m proud of this piece of work because 
it’s neat’ to ‘I’m proud of this piece of writing because I used some very 
descriptive words’. The more pupils refer to learning objectives in their self-
assessments, the more effective the teachers know their teaching is. 
 
Students are praised when they focus their comments on the learning objectives 
for the task; 
 
Modelling of good practice using examples of high quality work will be 
seen with opportunity to explore the kinds of activity that meet the criteria. 
 
Students given time to work out problems 
 
Feedback should be teacher-to-pupil and pupil-to-pupil, involving dialogue.  
 
Feedback will be acted on by the student to show feedback is valuable and 
has a purpose in improving learning. 
 
Feedback will focus on what the student has done well and what they need to do 
to improve (A Curricular Target) in roughly 2:1 ratio with linked explanations. 
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Department Policy 
 
Department – ENGLISH 
 
How the whole school policy for Feedback to Students is applied 
in the department: 

Within the English Department, we aim to ensure that Assessment for Learning:  

• is part of effective planning of teaching and learning, as evidenced in 
schemes of work  

• focuses on how students learn and informs future teaching  
• is sensitive and constructive 
• promotes a commitment to learning goals and a shared understanding of 

the criteria by which pupils are assessed  
• helps learners  to know how to improve through constructive guidance  
• develops learners' capacity for self-assessment so that they can become 

reflective and self-managing  
• recognises the full range of achievements of all learners.  

Some key features of lessons within English are: 
• sharing of the lesson objectives  
• reference to success criteria 
• analysis of model answers  
• dialogue between teacher-pupil and pupil-pupil 
• a variety of open and closed questions. 

 
How this is monitored in the department? 

 
At Subject Leader level – Database of current attainment against FFT data and 
targets set; new traffic light system when current data analysed to target 
underachieving pupils with early intervention. 
 
At Leadership Group Level – review with Line Manager (LG) during weekly 
meetings, including rigorous analysis of data. Lesson review, open door policy 
 

Oral Feedback 
 
Within English, we believe oral feedback should be: 

• immediate 
• individual 
• informative 

 
We are, however, conscious that: 

• some pupils will feel uncomfortable with such public appraisal 
• oral feedback may be difficult to manage with large classes 
• there are issues with teachers recording who has had feedback. 

 
Oral feedback does still tend to be marked with a tick though we are investigating 
the use of a stamp that could be used during lessons. 
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Monitoring: 
Book reviews, lesson observations, department review, schemes of work, 
discussion with pupils 
 

Written Feedback 
 
Within English: 
 
Pieces of work are marked – by the teacher, the pupil, or another pupil – showing 
at least that notice has been taken.  See also Self and Peer assessment. 
 
Not all pieces of work are diagnostically marked. It helps for the teacher and 
pupils to be clear about whether a piece of work will simply be acknowledged, or 
whether it will receive detailed attention. 
 
Detailed target marking with personal diagnostic comments which will help to 
inform future progress for pupils will appear at regular intervals on pupils' work. 
 
Target marking is used with key pieces of work in the topic (see KS3 evaluation 
sheets); other work may well be assessed in another way which may not have 
indications of teacher marking. 
 
Target marking will focus on what the student has done well and what they need 
to do to improve (A Curricular Target) in roughly 2:1 ratio with linked explanations.  
This has already been trialled within the department by Rhian Lloyd with the 
WWT model. 
 
Curricular Targets will show the next steps for students and how to get there 
(How to bridge the gap). 
 
Teachers should aim to return work, duly marked, as soon as possible.  
 
Monitoring: 
Book reviews, lesson observations, department review, schemes of work 

 
Students following up on their teacher’s Feedback 

 
Within English: 
 
Students are given dedicated time to respond to feedback.  Time will be provided 
for pupils to respond and act on the comments as a clearly defined and 
understood independent learning task or as part of the lesson. 
 
Pupils are quite clear what follow-up is expected to any piece of work: e.g. ‘do 
corrections’, ‘finish it off’, ‘practise certain skills’, ‘develop the work in certain 
ways’. 
 
Monitoring: 
Book reviews, lesson observations, planner reviews, schemes of work, 
department review 
 
 
 



 9 

 
Self and Peer Assessment 

 
Within English: 
 
Learning objectives and success criteria are explicit and transparent in simple 
language. KS3 pupils have their own pupil friendly version of the National 
Curriculum criteria and a version of the GCSE criteria is in development.   
 
Modelling of good practice using examples of high quality work is evident with 
opportunities to explore the kinds of activity that meet the criteria.  Pupils in Years 
10 and 11 are already very familiar with the demands of specific exam grades, 
through the process of analysing sample exam responses during weekly exam 
skills lessons.  There is also a KS3 standardisation folder of some core tasks 
where pupils can refer to models/examples.  Opportunities for self and peer 
assessment are built into SoWs as is the use of assessment criteria. 
 
Feedback can be teacher-to-pupil and pupil-to-pupil.  
 
Feedback is acted on by the student to show feedback is valuable and has a 
purpose in improving learning. 
 
Monitoring: 
Book reviews, lesson observations, schemes of work, department review 
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Department – MATHS 
 
How the whole school policy for Feedback to Students is applied 
in the department: 

Within the Maths Department, we aim to ensure that Assessment for Learning:  

• is part of effective planning of teaching and learning, as evidenced in 
schemes of work  

• focuses on how students learn and informs future teaching  
• is sensitive and constructive 
• promotes a commitment to learning goals and a shared understanding of 

the criteria by which pupils are assessed  
• helps learners  to know how to improve through constructive guidance  
• develops learners' capacity for self-assessment so that they can become 

reflective and self-managing  
• recognises the full range of achievements of all learners.  

Some key features of lessons within Maths are: 
• sharing of the lesson objectives  
• reference to videoed key mathematical topics for revision and 

reinforcement 
• many opportunities to practise mathematical skills 
• dialogue between teacher-pupil and pupil-pupil 
• a variety of open and closed questions. 

 
How this is monitored in the department? 

 
At Subject Leader level – Database of current attainment as evidenced by end 
of topic assessments. Pupils placed in rank order after every test. 
 
At Leadership Group Level – review with Line Manager (FOB) during weekly 
meetings. 
 

Oral Feedback 
 
Within Maths, we believe oral feedback should be: 

• immediate 
• informative 
• allow opportunity for pupils to voice problems and/or concerns 

 
It is recognised that many pupils feel uncomfortable with voicing concerns about 
not being able to succeed at some work and asking for help, publicly. 
These issues are constantly addressed, by each teacher, however, so as to 
provide constant reassurance. 
 
Monitoring: 
End of unit tests, talking with pupils, lesson observation, open door policy 
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Written Feedback 
 
Within Maths: 
 
It is recognised that written diagnostic comments, in maths, are very difficult to 
understand by pupils – this is one of the reasons that written revision guides have 
such limited success. 
We therefore have a two-pronged policy to help each pupil progress: 
Firstly, we recognise that verbal diagnostic marking is far more helpful than any 
other kind. Therefore, teachers always go over homework in class and only finish 
when each pupil is satisfied they understand how to do each question.  
Secondly, on the school’s Virtual Learning Centre, every single Maths topic has a 
revision clip which lasts between 3 and 20 minutes – this allows pupils to revise 
the topic and also gives them questions to try which then have model answers for 
pupils to study. 
It is imperative we realise that most students are not just visual learners – they 
need the auditory and kinaesthetic aspects that both the verbal diagnostic 
marking and the revision clips provide. 
 
 
 
Monitoring: 
Teachers ‘mark the marking’ of pupils once per six lessons. Ticks and crosses 
will indicate presence of the teacher. Encouraging comments will be seen where 
appropriate. Written comments about how to do specific questions probably won’t 
be seen (unless it is particularly easy to explain) for the simple reason that pupils 
can’t understand complicated explanations in the written form.  

 
 
 

Self Assessment 
 
Within Maths: 
 
Each topic has clear objectives on the front cover of each topic booklet. These 
booklets are written by the department and allow us to sequence the lessons in 
the best way for the aspirational targets we have. 
 
At the end of each topic there is always a written assessment that is marked by 
the teacher. Results are given out as a percentage – pupils can assess their 
performance by reference to the class average and the year average.  
 
In KS4, discrete topics within each four-week module is broken down as separate 
percentages. Students are then directed to the appropriate revision clips on the 
Virtual Learning Centre.  
 
Monitoring: 
All results are kept on the department database. Because all pupils take the 
same assessments, reference can be made to higher and lower sets as well as 
results from previous years. 
Lesson observation and the open door policy will monitor the use of this strategy. 
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Department - SCIENCE  
How the whole school policy for Feedback to Students is applied in the 
department: 
 
Within the Science Department, we aim to ensure that Assessment for Learning:  

• is evident in the planning of lessons, marking, and classroom practice  
• focuses on how students learn and informs future teaching  
• is sensitive and constructive 
• promotes a commitment to learning goals and a shared understanding of the criteria 

by which pupils are assessed  
• helps learners to know how to improve through constructive guidance  
• develops learners' capacity for self-assessment and peer assessment  
• supports more effective self-management of learning 
• recognises achievement and progress in learners of all abilities and stages of 

development.  
Some key features of lessons within Science are: 

• sharing of the lesson objectives  
• schemes of work showing differentiated outcomes 
• sharing mark schemes or criteria with students when appropriate  
• oral feedback to students on performance in lessons and independent learning 

tasks 
• Promoting higher level thinking through the use of open questions. 

 

How this is monitored in the department? 
 
At Subject Leader level  
Science records of performance in all tests are held centrally. Each test is levelled 
individually.  From these records, performance compared to FFT and school targets can 
be assessed  
 
At departmental meetings under ECM, individuals causing concern may be discussed.  
Underachievement may also trigger:  

• involvement of KB or pastoral staff.   
• Additional time after school 
• repeating key elements of work (this may include coursework) 

At Leadership Group Level 
Review with Line Manager (LG) during weekly meetings, including rigorous analysis of 
data. 
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Oral Feedback 
 
Oral feedback is used in all lessons to:  

• Motivate students 
• Build confidence and self esteem 
• Help eliminate misconceptions  
• Raise level of future responses 
• Reduce the need for over lengthy written statements of AFL 
• oral feedback and responses will probably not lead to any written record. 
• See me in a book may be used to note that additional oral feedback is needed and 

a tick used to denote that this is given (the student may tick the comment) 
 
Monitoring: 
lesson observations, department review, discussion with pupils 
 

Written Feedback 
 
Books are marked as frequently as once a week and at least once every six lessons.  
Some pages may be simply ticked. Work may be marked by the teacher, the pupil or 
another pupil 
Marking may take the form of  

• A tick on a page to signify that the work has been seen.   
• Students own or peer marking and comments 
• Ticks and marks (e.g. score /12) or GCSE grades 
•  

Not all pieces of work are diagnostically marked.  
 
Frequency of AFL marking: 
KS3 At least one WWT (two positive comments + target comment) per module of work 
KS4 WWT comments to be used within modules as appropriate, at least one per half 

term   
Teachers should build in time into lessons for students to act on AfL targets or expect a 
response in student’s independent learning time. This should generate evidence of 
students own response to AfL targets in books.  
 
Monitoring: 
Book reviews, lesson observations, department review, schemes of work 
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Students following up on their teacher’s Feedback 
 
Students should be given dedicated time to respond to feedback either as part of the 
lesson or an independent learning task or as part of the lesson. 
 
The target should be explicit in what follow-up is expected to any piece of work: e.g.  

• Ôadd a trend lineÕ,  

• Ògive a reason why you expect this to happenÓ,  

• Ôrecalculate the means using this formula. .Ó 

• Òadd three more materials and their property to the diagramÓ 

• Òuse you E book to find out the difference between ÉÓ  

 
Monitoring: 
Book reviews, lesson observations, planner reviews, schemes of work, department review 
 

Self and Peer Assessment 

 
Learning objectives are set in pupil accessible language.  They acknowledge targets in 
knowledge skills and process.  Each KS3 module is accompanied by a pupil review sheet 
which the student can use to evaluate their own learning at the end of a module. 
 
Where appropriate students take an active role in assessing their performance in post 
module assessments.  Exam board or QCA markschemes may be used to help illustrate 
the quality and range of expected responses.  
 
Feedback can be teacher-to-pupil and pupil-to-pupil.  
 
Feedback is acted on by the student to show feedback is valuable and has a purpose in 
improving learning. 
 
Some tasks may be solely peer marked during lessons and feedback given directly to the 
student, (e.g. from a presentation to the whole class).  The quality and appropriateness of 
such feedback should be carefully monitored 

 
Monitoring: 
Book reviews, lesson observations, schemes of work, department review 
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Department – ICT 

 
How the whole school policy for Feedback to Students is applied in the 
department: 

Within the ICT Department, we aim to ensure that Assessment for Learning:  

• is part of effective planning of teaching and learning, as evidenced in schemes of 
work  

• focuses on how students learn and informs future teaching  
• is sensitive and constructive 
• promotes a commitment to learning goals and a shared understanding of the criteria 

by which pupils are assessed  
• helps learners  to know how to improve through constructive guidance  
• develops learners' capacity for self-assessment so that they can become reflective 

and self-managing  
• recognises the full range of achievements of all learners 
• gives pupils a clear understanding of the “big picture”, thus creating a real desire to 

complete their project work 
• clearly indicates how a pupil can move to the next level ,for example from GCSE 

grade C to B 

Some key features of lessons within ICT are: 
• sharing of the lesson objectives  
• reference to success criteria 
• analysis of model answers and exemplar coursework 
• dialogue between teacher-pupil and pupil-pupil 
• regular feedback and guidance from teacher to pupil 
• regular self, peer and teacher assessment 
• personalised learning, with pupils in greater control of their own learning 
• a variety of open and closed questions. 

 
How this is monitored in the department? 

 
At Subject Leader level – Database of current attainment against FFT data and targets 
set; conditional formatting used in MS Excel to indicate progress, quickly identifying pupils 
making slower than expected progress, good progress, etc; discussion at weekly 
departmental meetings, covering behaviour, attendance, attainment, targets, etc.   
 
At Leadership Group Level – review with Line Manager (LG) during weekly meetings, 
including rigorous analysis of data. 
 

Oral Feedback 
 
Within ICT, we believe oral feedback should be: 

• immediate 
• individual 
• informative 

 



 16 

We are, however, conscious that: 
• some pupils will feel uncomfortable with such public appraisal 
• oral feedback may be difficult to manage with large classes 
• there are issues with teachers recording who has had feedback. 

 
Monitoring: 
Book reviews, lesson observations, department review, schemes of work, discussion with 
pupils 
 

Written Feedback 
 
Within ICT: 
 

• all work is acknowledged and is recorded in individual teacher mark-books and the 
ICT department mark-book;  

• Work is diagnostically marked at the end of each unit, at least once every six 
lessons in line with the school assessment policy; 

 
Teachers should aim to return work, duly marked, as soon as possible.  
 
Monitoring: 
Book reviews, lesson observations, department review, schemes of work 

 
 

Self and Peer Assessment 
 
Within ICT: 
 

• pupils are required to send their work to other pupils requesting feedback.  They are 
then expected to analyse the feedback and make changes to their work as a result.  
Evidence of this process is recorded and submitted within the e-portfolio.    

 
Monitoring: 
Book reviews, lesson observations, schemes of work, department review 
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Department – PHYSICAL EDUCATION 
 
Feedback to pupils 
 
How the whole school policy for Feedback to Students is applied in the 
department: 
 
Within the teaching of Physical Education there are unique opportunities to feed back 
progress instantly to pupils as, and when, assessment opportunities arise in lessons. 
 
Much of the Physical Education teachers’ time is spent with feedback orally to classes, 
groups, teams and individuals. 
 
The practical nature of the subject means that pupils can perform, get a result, receive 
feedback and make an instant impact to their work within a very short space in time. The 
use of digital cameras and video adds to opportunities fro self assessment. 
 
Much of the feedback given within lessons is positive reinforcement, where pupils achieve 
against the task or criteria set. In these situations the pupils can also see / feel / 
experience the results of their own work and begin to evaluate their own performances. 
 
Within Physical Education there are also many opportunities for pupils to peer assess and 
give a target or an action point in order to help a partner to make further progress. 
 
Within GCSE PE there are other opportunities to use assessment to inform learning and 
these take place within GCSE PE Theory lessons. Here pupils work can be acknowledged 
if it is facts and definitions, or assessed more formally against criteria when relevant. 
 
Within Physical Education we aim to ensure that assessment for learning: 
 

• Focuses on how students learn and informs future teaching 
• Helps the learners to improve through constructive guidance 
• Develops the learners ability to self and peer assess against set criteria 

 
How this is monitored in the department 

 
At subject leader level –  

• Lesson observations 
• Through tracking pupils scores in end of unit assessments 
• With the GCSE PE database incorporating practical scores and end of unit tests 
• Target setting 

 
At Leadership Group Level – 

• Through review in line management meetings  
• Through department reviews and lesson observation week 
• GCSE theory lessons – as part of book reviews 
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Oral Feedback 
 
This is the key area for feeding back in core PE and within GCSE practical activities. Oral 
feedback is also integral in the delivery of GCSE theory teaching with staff taking 
opportunities to discus work with pupils and give areas for improvement. 
 
Oral feedback –  

• Is given to pupils immediately, either by the teacher or by a peer who has a set of 
criteria to work from. 

• Needs to be structured to aid improvement. 
• Needs to be delivered in a positive way ( “that was good, to make it better …”  NB.  

remember not to use ‘but’ - it’s one of the 7 sins of marking ) 
 
Monitoring: 
Book review lesson observations, planner reviews, schemes of work, department review, 
independent learning 
 
Written feedback. 
GCSE PE theory work presents the only opportunity for written feedback. Where tasks are 
set some will simply be acknowledged during written feedback, with subject specific 
spelling corrections taking place. 
Where key tasks are set pupils should be given guidance (criteria) as to how work will be 
assessed prior to them completing the task. This work will be marked in more detail with 
diagnostic comments to allow pupils to make further improvements.  
Where possible work should be marked using the WWT model.  
Teachers should aim to return work, marked, to pupils as soon as possible.  
 
Monitoring: 
Book reviews, lesson observations, planner reviews, schemes of work, department review, 
independent learning 
 
 
Students following up on their teacher’s Feedback – 
 
Within core PE: 
Pupils should be given time to react to feedback immediately – working through tasks set 
immediately after feedback in order to make improvements.  
Where this is not possible opportunities should be provided in the next available lesson  
 
Within written work at GCSE PE: 
Teachers should make it clear to pupils that they must follow up teachers comments and 
react accordingly. Where necessary time should be given to ensure pupils can follow up 
comments effectively in lesson or as an independent learning task. A healthy dialogue in 
pupils books is positively encouraged at GCSE level. 
 
Monitoring: 
Book reviews, lesson observations, planner reviews, schemes of work, department review, 
independent learning 
 

Self and Peer Assessment 
 
Physical Education can provide unique opportunities for pupils to self and peer assess.  
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Self assessment - where practical tasks are set pupils can often make an assessment of 
their own success simply by watching or feeling the result. (Was the shot on target? Was 
the balance held still for the right length of time?) Following this opportunities should be 
made available for pupils to make their own corrections to technique to make 
improvements.  
 
Peer assessment – opportunities for pupils to take part in peer assessment are 
encouraged within physical education. Pupils can often be placed into small groups or 
pairs to evaluate the progress of each other against set criteria from the teacher. Pupils 
are then encouraged to make constructive comments aimed at improving performance, 
with time given to pupils to make the improvements real. 
 
At times pupils will work from reciprocal teaching cards, judging each other’s performance 
against criteria set on the card.  
 
Within GCSE PE practical lessons there are opportunities for pupils to take different roles 
within their practical activities. Opportunities are present for peer evaluation through the 
different roles performed. 
 
Monitoring: 
Book reviews, lesson observations, planner reviews, schemes of work, department review 
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Department – HUMANITIES 
 
How the whole school policy for Feedback to Students is applied in the 
department: 
 
Feedback to pupils 
 
Within the humanities department, assessment for learning provides the basis of informed 
teaching, helping students progress and ensuring that they are able to build upon what has 
already been learnt. It provides the means by which pupils understand what they have 
achieved and what they need to do to improve. 
 
Assessment for learning in humanities aims to be based on clear objectives and is 
purposeful and planned. Assessment is designed to allow each learner to show what s/he 
knows and is consistent and manageable. Assessment for learning may be formative, or 
diagnostic. However overall it should aim to inform, motivate and build on self-esteem.  
 
How this monitored in the department? 
 
At Subject Leader level –  
A database of current attainment against FFT data is used. The data is used for future 
learning, for the individual in terms of targets or on a group basis. It is a continuous 
process of identification of capability and progress. It recognises achievement. 
 
At Leadership Group Level -  
Monitoring at Leadership level is via review with line manager on a weekly basis. This 
enables a clear insight into the strengths of the humanities subject area. Therefore 
judgements (based on evidence) can be made on the quality of AfL within teaching and 
learning. 
 
Oral Feedback –  
 Within the humanities department oral feedback on work is given as well as written. We 
believe that oral feedback should: 
• Be constructive along with positive, identifying what the pupils have done well and what 

s/he needs to improve. 
• Identify the next steps for individuals and groups as appropriate. 
 
Written Feedback –  
Every pupils work should be target marked, outlining what they have done well in and what 
they need to do to progress further.  
Each subject area within humanities identifies every half term one piece of work that is 
marked with detailed formative comments and awarded a level dependent on the student’s 
key stage. This is identified in the scheme of work. 
• This practice includes the setting of a future target 
• Students are made aware of the specific assessment criteria that will be applied to the 

piece of work before undertaking the task.  
Monitoring: This is carried out by lesson observations, department review and schemes of 
work. Monitoring is also completed by discussions with pupils and review of their books. 
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Students following up on their teacher’s Feedback –  
In humanities pupils are fully aware through the system of target marking what is expected 
of them to follow up on comments made to their work. This is completed through our 
independent learning and homework initiatives. 
 
Self and Peer Assessment –  
Within humanities pupils have the opportunity to talk about what they have learnt and what 
they have found difficult using the learning objectives (MLO’s) as a focus.  
 
Pupils will work/discuss together, focusing on how to improve in future.  
 
Pupils will explain the steps in their thinking and reflect upon their learning. They have the 
opportunity to write up a pupil comment to show their thought on the task. 
 
Peer marking should be acknowledged as such by the peer marker writing their name next 
to the work. 
 
A portfolio of evidence and exemplars of outstanding work is kept for pupils to reference. 
 
Displays explain why certain pieces of work have been chosen as outstanding. 
 
Peer marking – pupils will have the opportunity to peer assess each others work. Pupils 
will have the opportunity to peer assess in terms of writing in the margin what worked well. 
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Department – MODERN FOREIGN LANGUAGES 
 
How the whole school policy for Feedback to Students is applied in the 
department: 
 
Within the MFL department, we aim to ensure that Assessment for Learning: 
 

• is an integral part of teaching and learning 
• is consistent across the MFL department  
• is sensitive and constructive 
• focuses on how students learn and informs future teaching 
• helps learners to know how to improve through constructive guidance 
• develops learners’ capacity for self-assessment so that they can reflect, evaluate 

and take more control of their own learning  
• recognises the full range of achievements of all learners 
• promotes a shared understanding of the criteria by which pupils are assessed. 

 
In MFL lessons it is expected that: 

• lesson objectives are shared with pupils 
• pupils understand the criteria for success 
• analysis of model answers takes place 
• dialogue will take place between teacher-pupil and pupil-pupil 
• a variety of open and closed questions will be used to ascertain pupil understanding. 

 
How this is monitored in the department 

 
At Subject Leader Level: 

• database of current attainment against FFT data and targets set  
• analysis of current data to target individual pupils who are underachieving. 

 
At Leadership Group Level: 

• Review with Line Manager (LG) during weekly meetings, lesson review, open door 
policy 

 
Oral Feedback 

 
 
Oral feedback should be: 

• immediate 
• regular 
• informative 
• individual / with partner / group / class 

 
When oral feedback is given, the piece of work is marked with a ‘D’ for discussion. This 
can be done by teacher or pupil. 
 
Oral feedback can take a variety of forms: 
 

1. Class:  Teacher marking could lead into a starter activity of a 5 minute discussion 
of common errors made or the sharing of the best examples of good practice. 
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2. Individual: Teacher can discuss the completed task eliciting from pupils the criteria 
for success and then ask them to assess their own work and to add a Target 
comment of their own. 
Teacher may also want to discuss a set piece of work with a particular individual. 
 

3. With partner: Teacher gives a set of criteria and pupils assess each other’s work 
according to these. Pupils write a WWT comment for each other.   

 
4. Group: Teacher chooses a target group of pupils to give feedback to discuss 

common errors. 
 
Oral feedback should be recorded in teacher planner.  
 
Monitoring: 
Book reviews, lesson observations, department review, schemes of work, discussion with 
pupils 
 

Written Feedback 
 
Grading and scores will not form part of written feedback. 
 
Pieces of work are marked – by the teacher, the pupil, or another pupil – showing at least 
that notice has been taken. See also Self and Peer assessment. 
 
Not all pieces of work are diagnostically marked. It helps for the teacher and pupils to be 
clear about whether a piece of work will simply be acknowledged, or whether it will receive 
detailed attention. 
 
Detailed target marking with personal diagnostic comments which will help to inform future 
progress for pupils will appear at regular intervals on pupils’ work. 
 
Target marking is used with key pieces of work in the topic; other work may well be 
assessed in another way which may not have indications of teacher marking. Target 
language comments will be used as an acknowledgement of work completed. 
 
Target marking will focus on what the student has done well and what they need to do to 
improve (A Curricular Target) in roughly 2:1 ratio with linked explanations – the WWT 
model.  
 
Curricular Targets will show the next steps for students and how to get there (How to 
bridge the gap). 
 
Teachers should aim to return work, duly marked, as soon as possible. Teachers should 
let pupils know when they can expect their work to be marked and returned. 
 
Monitoring: 
Book reviews, lesson observations, department review, schemes of work, planner reviews 
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Students following up on their teacher’s feedback 
 
It is important that students respond to feedback. Therefore, time will be provided for 
pupils to respond and act on the comments as a clearly defined and understood 
independent learning task or as part of the lesson. 
 
Pupils should be quite clear what follow-up is expected to any piece of work: e.g. ‘do 
corrections’, ‘complete task set’, practice certain skills’, ‘develop the work in certain ways’. 
 
The pupils’ responses to feedback should be evident in their work. They will have 
involvement, setting their own targets at some points and understanding why they are 
doing this. 
 
Monitoring: 
Book reviews, lesson observations, department review, schemes of work, planner reviews 
 

Self and Peer Assessment 
 
Learning objectives and success criteria are explicit and transparent in simple language. 
KS3 pupils have their own pupil friendly version of the National Curriculum criteria in their 
assessment booklets. For KS4 pupils a version of the GCSE criteria for speaking and 
writing is being produced. 
 
Modelling of good practice using examples of high quality work will be seen with 
opportunity to explore the kinds of activity that meet the criteria. 
 
KS4 pupils have the opportunity to listen to examples of high quality speaking tests at 
GCSE level and to see examples of high quality coursework. At KS3, a folder of examples 
of excellence in independent learning tasks will be compiled throughout the year. 
 
Feedback can be teacher-to-pupil and pupil-to-pupil. 
 
Feedback is acted on by the student to show feedback is valuable and has a purpose in 
improving learning. 
 
Monitoring: 
Book reviews, lesson observations, department review, schemes of work.  
  

 
 
 
 
 
 
 
 
 
 

Department – PERFORMING ARTS 
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How the whole school policy for Feedback to Students is applied in the 
department: 
 
Key Assessments: 

• Students will receive a key assessment every half term. Marks will be awarded as 
levels and subdivided as follows: 5.2 / 5.5 / 5.8. This will give students the 
opportunity to see whether they are achieving a high medium or low level 5 in this 
example. 

• Students will also receive oral feedback at these key points telling them strengths 
and weaknesses and how they can develop their skills to reach the next level. 

• Where possible marks and feedback should be given immediately e.g. in a music 
lesson as a student completes their performance they will receive their mark and 
feedback. Where possible musical performances will be recorded and used as 
evidence of student work. In drama, in order to retain the immediacy, student work 
will be recorded and played back in the following lesson for evaluation purposes. Art, 
where possible, will provide marks and feedback following the end of a phase. 
Marks and feedback are recorded in assessment sheets at the beginning of each 
unit. 

• Following the key assessment and feedback we will set a homework in which the 
student sets themselves a target based on the advice given. In the following lesson 
these will be taken in and the teacher can then set an additional target or develop 
the student’s target in more detail. This will then be added to the student’s portfolio 
of evidence. Following key assessment and feedback, time is provided in lessons 
for pupils to analyse their own performance against success criteria. This enables 
pupils to set themselves a target which is recorded on the assessment sheets in the 
sketchbooks. 

 
Observing student’s learning: 

• Teachers use monitoring books containing notes on classes, group and 
student learning. These will be informal observations collected during the 
scheme in order to provide the teacher with a basis for the plenary. These 
observations will also be drawn upon at parent’s evenings. In addition to 
observing the general learning these observations also take in students who 
are leading group work and conversely students who are not making positive 
contributions. By charting the level of involvement it will also be possible to 
understand the speed of student progress on the task. 

 
Peer Assessment and Self-Evaluation 

• Assessment in performing arts could take an entire lesson. In order for the teacher 
to remain focused on assessing student work it would be useful to develop peer 
evaluation in a variety of forms. Students will  use the student-friendly assessment 
criteria and mark other students work or they will focus on a particular aspect of the 
work and make notes. Students will be encouraged to express feedback in positive 
and appropriate terms in order to avoid a negative atmosphere in the classroom. 

• In addition to assessing the work of others, students will also be given the 
opportunity to assess themselves in order to achieve a greater understanding of 
their skills and their personal progress. Through this heightened awareness of their 
own learning students can develop a more detailed approach to setting targets for 
themselves. 

• Students will be encouraged to self-evaluate at least two key points in the year – 
drama may wish to make this more frequent. This will take the form of a series of 
student-friendly statements within a table. Their answers will be in the form of ticks 
reflecting their strengths within key areas of the curriculum. Using this information 
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students can then move on to setting themselves a target or writing a short 
statement on their strengths and weaknesses. 

 
Student-Friendly Criteria 

• The department will ensure that assessment criteria are written in accessible 
language for students and tailored to each key scheme of work.  

• These criteria will be displayed in classrooms throughout the scheme for teacher 
and student reference. 

• Student copies of the criteria will also be available for the peer evaluation activities 
where appropriate. 

• All staff will go through the assessment principles for a scheme at the beginning of 
the work to help students focus on what they need to achieve through their learning. 

 
The Performing Arts Curriculum and Learning Styles 

• The intention of staff within the performing arts is to provide students with a vibrant 
and practical curriculum. Tasks are organised to ensure that all learning styles are 
covered to allow all students to develop in these areas. 

• Rather than targeting learners to their preferred learning style the performing arts 
department takes the view that students should develop the three areas in balance. 
We acknowledge the individual strengths of students but our aim is that they will be 
all around self-sufficient learners. 

 
Sharing Good Practice Within the Department 

• In subject meetings there will a 5 minute slot in which a member of the team can 
share an idea that they have either observed or used and found effective within 
their teaching.  

• In the first year, the focus will be on assessment for learning and each member of 
staff will be encouraged to contribute to this process. 

 
Questioning / Discussion 

• Questioning is an essential part of assessing student learning. This can take a 
variety of forms and in itself would make a good research project. It is particularly 
useful when reviewing previous work and establishing whether the class is ready to 
move on to the next stage. In drama and music this may involve the need for 
students to prove their understanding of the task before going into practical work.  

• To avoid bias towards either gender or a small number of students always 
answering the questions it is the responsibility of the teacher to pick students to 
answer questions at least some of the time. 

• Staff will encourage all students to develop the confidence to express their own 
ideas in discussion work. Furthermore, it is important that students articulate these 
thoughts using subject-specific vocabulary in order to increase both their awareness 
of the appropriate and their ability to incorporate it into written work. If this is 
covered in KS3 the benefits at KS4 will be enormous. 

 
Risk-Taking and Creativity 

• This is a vitally important element of the work that we do within Performing Arts. 
• In order to be expressive, students need to feel safe and secure within their 

environment. The learning culture within our classrooms must not favour disruptive 
or oppressive behaviour from a minority of students. Rather, we should encourage 
and reward students in order to help them produce their best work. Feedback and 
advice must be constructive but there must still be significant challenge allowing 
students to aspire to improve on their best and be original wherever possible. 
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Trouble-Shooting 
• When students are involved in practical activities staff need to circulate and observe 

the activity. 
• This will raise awareness of common problems. Where appropriate, staff should call 

the class back and go through these misconceptions to avoid wasted time and effort. 
This also provides an opportunity to refocus the class and avoid long and protracted 
rehearsal sessions that go beyond the attention span of the students. 

 
Learning Objectives 

• Staff will make learning objectives explicit in their lessons as part of the whole 
school policy. 

• This allows students to focus on what they need to achieve by the end of the 
lesson. 

• It also allows staff to measure the progress of student learning in relation to their 
target. 

 
Monitoring 
 
 At Subject Leader level – Database of current attainment against FFT data and targets 
set; new traffic light system when current data analysed to target underachieving pupils 
with early intervention. 
 
At Leadership Group Level – review with Line Manager (LG) during weekly meetings, 
including rigorous analysis of data. Lesson review, open door policy 
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Department – DESIGN & TECHNOLOGY 
 
How the whole school policy for Feedback to Students is applied in the 
department: 
 
Assessment for Learning is an integral part of D&T activity.  For students to create, 
develop and manufacture their design solutions requires interaction with the teacher, either 
with the whole group, or individually.  This interaction takes many forms e.g: explanation; 
demonstration; evaluation; sketched ideas; discussion using open and closed questions; 
feedback; and is essentially spontaneous and verbal.  This interaction develops and 
supports students’ knowledge and understanding of a range of concepts, processes and 
skills, and their ability to apply them.  The evidence, particularly at GCSE, is seen through 
the development of the students’ projects and the quality of the final outcomes. 
 
To meet the whole school policy within D&T we will aim to ensure that 
Assessment for Learning: 
 

• Is an integral part of the teaching and learning process in D&T 
• Focuses on how the student learns and informs future teaching 
• Is sensitive and constructive 
• Has a positive effect on the learner’s motivation 
• Shares an understanding of assessment criteria 
• Provides appropriate guidance to help learners improve 
• Develops the learner’s capacity for reflective and self managed self assessment 
• Recognises the full range of learners’ achievements and abilities 
• Embedded in schemes of work with objectives, criteria and time allocation identified 

 
How is this monitored in the department? 
 
At Subject Leader level – review of current attainment against FFT data and targets set 
using new traffic light system to highlight underachieving students at an early stage.  
Observation of effective use of AfL pro-forma with students. 
 
At Leadership Group level – review with LG Line Manager during weekly meetings. 
Monitoring of AfL proforma sheets and folders will take place during book reviews, 
department review and planner reviews. 
 
Feedback 
 
As highlighted above, feedback plays a vital part in developing a student’s D&T capability.  
This feedback tends to be personal and individual, and may be verbal, written, or in the 
form of explanatory notes and sketches on students’ work.  The feedback is diagnostic 
and target driven and will help students understand what needs to be done to progress to 
the next level.  As appropriate the feedback may be to a whole group.  Where feedback is 
to a whole group we will ensure: 

• That feedback using a student’s work as exemplar material is appropriate, positive 
and constructive, and 

• Is sensitive and conscious of a student’s feelings 
 
Where possible exemplar material is taken from past students’ work, exam board material, 
or from teacher prepared materials. 
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Use of the AfL pro-forma in Y10/11 
Students will be expected and encouraged to transcribe the key points of any verbal 
feedback onto their AfL Sheet, to reinforce their understanding of what they need to do to 
progress.  Individual design folder sheets that have been discussed with the teacher will 
be annotated with the letter “D.”  Teachers will add written comments as appropriate.  
When appropriate, completed folder sections will be given a preliminary GCSE grade and 
feedback given using the grade criteria. 
 
Use of the AfL proforma in Y9 
Students will be expected and encouraged to transcribe the key points of any verbal 
feedback onto their AfL Sheet, to reinforce their understanding of what they need to do to 
progress.  Individual design folder sheets that have been discussed with the teacher will 
be annotated with the letter “D.”  Teachers will add written comments as appropriate.  
Completed folder sections will be given a preliminary National Curriculum level and further 
feedback given using the level descriptors, which will be available in “student friendly” 
language. 
 
Use of the AfL proforma in Y7/8 
Students will be issued with a proforma at the beginning of each rotation and to reinforce 
their understanding of what they need to do to progress will be expected and encouraged 
to transcribe the key points of any verbal feedback.  Criteria for each module will be 
available in “student friendly” language.  Where appropriate, individual design sheets that 
have been discussed with the teacher will be annotated with the letter “D.”   
 
Self and peer assessment 
Objectives and success criteria for each module of work will be explicit.  Y9 students will 
have access to the National Curriculum level descriptors in “student friendly” language – 
this is under development.  GCSE students have access to the coursework grade criteria.  
Students will be encouraged to become more reflective in self evaluation and take greater 
responsibility for their progress. 
 
In addition, a range of supporting and exemplar material is available with more under 
development. 
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Department – LEARNING DEVELOPMENT CENTRE 
 
How the whole school policy for Feedback to Students is applied in the 
department: 

Within the Learning Development Centre, we aim to ensure that Assessment for Learning:  

• focuses on how SEN pupils learn and informs future teaching 
• helps learners to know how to improve by constructive guidance 
• is sensitive to individual needs e.g reading levels 
• develops ability self-assess so they can recognise achievement  

Some key features of lessons within the Learning Development Centre are: 

• sharing of the lesson objectives  
• reference to what is expected 
• demonstrating correct responses  
• oral feedback 
• questions and answering depending on ability of pupils 

 
How this is monitored in the department? 

 
At Subject Leader level – 

• Data base of current reading and spelling ages 
• Numeracy level testing 
• Department discussion of individual pupils 
• Progress information for each subject for Annual Reviews of statements 

 
At Leadership Group Level – review with Line Manager (LG) during weekly meetings. 
 

Oral Feedback 
 
We believe it should be: 

• Positive 
• Individual 
• Informative 
• Sensitive to pupil problems 
• Encouraging 
• An opportunity for TAs to comment on their observations of pupil achievement and 

learning during lessons 
 
Monitoring: 
Book reviews, lesson observations, department review, schemes of work, discussion with 
pupils and parents at Annual Reviews. Progress Reports. 
 
 
 
 
 

Written Feedback 
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Within LDC: 
 
Pieces of work are marked – by the teacher. 
Diagnostic marking when accuracy is required e.g written English. 
Target Marking used with Key pieces of work in line with KS3 / KS4 level criteria. 
Target marking to focus on strengths and areas of weakness. 
Regular testing in Maths to monitor progress. 
 
Monitoring: 
Book reviews, lesson observations, department review, schemes of work, Assessment 
Data. 

 
Students following up on their teacher’s Feedback 

 
Within LDC: 
 
Students given time to read with an adult explaining comments when reading levels are 
low. 
 
Students given time to correct e.g spelling errors. 
 
Pupils are clear about what is exected as a follow up e.g corrections. 
 
Monitoring: 
Book reviews, lesson observations, planner reviews, schemes of work, department review. 
 
 
 
 

Self and Peer Assessment 
 
Within LDC: 
 
Pupils assess each others work by listening to work read aloud. 
Listening to each other reading and commenting on skills in reading diaries. 
Observing power point presentations and grading with marks out of 10 for content, 
presentation, techniques etc. 

• Verbal comments and marks out of 5 on  work in practical lessons e.g food 
technology 

• Listening to writing, read aloud by teacher with pupils awarding a mark out of 10 
• Pupils commenting on strengths of work and teachers commenting on areas  to 

improve 
• Self assessment reading their own work aloud to assess accuracy etc. 

 
Monitoring: 
Book reviews, lesson observations, schemes of work, department review 
 
 



 32 

Assessment of Learning 
 
 
Formal assessment of Learning takes place in all departments in every half term. The 
current schedule or topics can be obtained from the Assistant Headteacher with 
responsibility for assessment. 
 
Departments have identified a number of pieces of work that will be formally assessed 
throughout the year (indicated in SoW). Assessment are against National Curriculum 
levels in KS 3 (1 – 8) and GCSE equivalent grades in KS 4 (A – G) or Entry Level. These 
can be homework tasks as well as class based activities and exams. 
 
 
Assessment KS 3 - Levels 
 
Formal and summative assessments are recorded by giving school levels. The levels 
range from P scales and then from 1.2 to 8.5. The level system broadly aligns with SAT 
levels in Key Stage 3. 
 
Within each level there are three graduations: 
 

• Just within the level - (shown as X.2) 
• Securely within the level - (shown as X .5) 
• Almost at the next level - (shown as X.8) 

 
The advantage of this stepped approach is that it is a little more sensitive to recording 
progress: to move from one step to another can take less time. 
 
Notes: 
 
 If levels are averaged to give a final level - the average level will always be rounded 

down. (level 5.2, 5.5, 5.8 would be 5) 
 
 
Assessment – KS 4 - GCSE Grades or equivalent 
 

Grade A*  Grade E 
Grade A  Grade F 
Grade B  Grade G 
Grade C  Grade U 
Grade D  EL – Entry Level 

 
 
Attainment levels are calculated in two ways - by the use of criterion referencing and norm 
referencing. 
 
Criterion Referencing: Pieces of work/or tests are marked against agreed criteria and the 
appropriate level is awarded to the work.  
 
Norm Referencing: Levels are awarded according to where pupils finish when compared 
with the whole Year group. This usually takes place when the most appropriate method to 
measure understanding is by means of end of unit test. After several tests have been 
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taken, pupils are ranked by means of their average score, from highest to lowest, and then 
levels are given to pupils according to which percentile they are in.  
 
Formal assessments will assist teachers in calculating information on pupil progress for 
the 
Progress Sheets and Reports issued to parents during the year. 
 
Recording assessment information 
 
In accordance with departmental and school policy, all staff must use an effective method 
of recording pupil's marks, attainment levels in the Teacher's Planner. These results will 
then be transferred to a departmental data base for future use. Departments need to keep 
accurate assessment data to demonstrate pupil progress – this will lead to more refined 
setting arrangements, greater knowledge of long term potential, more effective data for 
teaching and learning. 
 
Data is collected for the whole school MIS every term. 
 
Information given for parents and exam entry use must also be recorded by the teacher as 
part of the pupil assessment profile.   
 
A consistent approach by all is vital to ensuring the success of effective assessment at all 
stages. The school attainment levels, GCSE grades and attitude grades need to be 
applied in the correct context and at regular intervals to be purposeful and effective. 
 
 
Key Stage 3 Assessment Levels 
 
Eight main levels of attainment are used in Key Stage 3. They are comparable with those 
used for National Curriculum, but can not be matched exactly. 
 
P level Working towards Level 1 
Level 1 Is working at a level which requires considerable support 
Level 2 Is working at a level which requires some support 
Level 3 Currently working within Level 3 Key Stage 3 work 
Level 4 Currently working within Level 4 Key Stage 3 work 
Level 5 Currently working within Level 5 Key Stage 3 work 
Level 6 Currently working within Level 6 Key Stage 3 work 
Level 7 Currently working within Level 7 Key Stage 3 work 
Level 8* Is a pupil of exceptionally high attainment at the end of Key Stage 3 
EP* Is a pupil of exceptional performance at the end of Key Stage 3 
* only achievable in Year 9 
 
Year 7 Pupils 
Average attainment in Year 7 is Level 4 or Level 5. 
 
Year 8 Pupils 
Average attainment in Year 8 is Level 5. 
 
Year 9 Pupils  
Average attainment in Year 9 is Level 5 or Level 6. 
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Key Stage 4 Assessment Levels 
 

YEARS TEN AND ELEVEN - Key Stage 4 GRADE 
Achieving outstandingly high levels of attainment, reached by 

very few at this age 
GCSE A* 

Exceptionally high attainment GCSE A 
High attainment GCSE B 

Above the average for KS4 GCSE C 
Well within the average range for KS4 GCSE D 
Just within the average range for KS4 GCSE E 

Just below the average expected  for KS4 GCSE F 
Well below the average expected for KS4 GCSE G 

Finds learning difficult and need support to complete tasks. Entry Level  
Finds learning very difficult and need considerable support to 

complete tasks 
Entry Level 

 
 
Coursework 
 
Coursework is an important part of all KS4 courses. Pupils are made aware of the 
coursework requirements at the start of their Key Stage 4 studies. The actual nature 
(number, length, etc.) of each piece of coursework is specific to the individual subject. 
These are completed at various points during Year 10 and Year 11. A summary of 
requirements in all subjects is prepared every year. 
 
All coursework is assessed according to the examination board’s assessment criteria. 
Coursework items will take longer to assess and mark, due to moderation, than normal 
class-based work or homework items. 
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Target Setting 
 
Throughout the school community targets are set at every level. 
 
Leadership Group and Middle Leaders – Half year and Yearly review 
Departments – SEF Review and Target Setting annually 
Pastoral Key Stages – SEF Review and Target Setting annually 
Teaching staff – Performance Management Annual Review 
Specialist College Status – Annual Review and Target Setting 
Leading Edge and Training College Status – Annual Review and Target setting 
 
Pupil Target Setting 
 
Pupils are directly involved in two forms of target setting through the year, each with very 
different functions. 
 
Numerical targets 
 
In September, where a year group joins a new KS (Years 7and 10), target setting based 
on targets for the end of key stage will take place. 
 
Target setting for pupils begins with Subject Leaders and their teams, and does not occur 
until both FFT D and RAISEonline data have been received, nominally the end of 
November. This allows for prior performance indicators, conversion and progression data 
to be used to guide target setting. Using this data Subject Leaders will meet with line 
managers to discuss likely percentage figures for their cohort. Targets are always set to be 
ambitious, challenging and realistic for both the school and the pupil, taking the context of 
the school and the learners into account.   
 
In agreeing targets our context is that the targets set should contribute to the consistent 
improvement of outcomes and raising of standards. 
 
KS3 – Percentage at 5+ and percentage rising 2 levels for maths and English. 
KS4 – Percentage A*-C and percentage A*-A 
 
After line meetings, targets will be ratified by the LG. 
 
Once cohort percentages are agreed, pupils will receive a level or grade for their current 
end of key stage target, to match the agreed percentages. These will be discussed with 
pupils and recorded in planners in target setting week for Year 10.  
 
Pupils in Year 7 will have their end of key stage target broken down into part levels for the 
end of Year 7 and Year 8. Year 7 pupils will record their end of Year 7 part level in their 
planner in target setting week. 
 
At the end of the year, current targets will be discussed with pupils in all years in target 
review week. There may be adjustments to the staged and end of key stage targets at this 
time. Any alteration will however maintain the cohorts overall percentage figures agreed at 
the start of the key stage. 
 
Pupils in Years 8, 9 and 11 will already have their end of key stage targets from the 
previous years target review week, these will be recorded into planners by the second 
week of the Autumn term. 
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Numerical targets will be used termly by teachers as part of our tracking and monitoring 
system. At each data collection point for the schools MIS, pupils are assessed against the 
end of year target, (Current Target Status). 
 
A – Working to be above target at the end of the year. 
O – Working to be on target at the end of the year. 
B – Working to be below target at the end of the year. 
 
Students performing bellow target in a subject will be highlighted to the relevant subject 
leader whilst students performing below target in a number of subjects will be highlighted 
to Key Stage Directors. 
 
Leadership Group are given data for all pupils believed to be performing below target. 
 
Identified pupils will be discussed in line meetings and at LG meetings to allow for 
systematic intervention where needed to accelerate progress. All involved should be clear 
on how the identified barriers to achieving targets can be overcome. 
 
Management of the tracking and monitoring system is the responsibility of the Assistant 
Assessment Coordinator. A full month by month guide for the delivery of target setting and 
tracking is produced at the start of a new academic year; this should be referred to for 
further details. 
 
In 2007/8 we will also begin to track students who are making less than two levels of 
progress or are making two levels of progress, but not achieving nationally expected 
outcomes. No pupil should fail to make at least one level progress. 
 
Curricular Targets 
 
The term has been created to stand it apart from the use of the single word “target” used in 
previous years. 
 
Curricular targets are the bridge a teacher provides for helping a student understand how 
to move their work forward, they are discussed fully in the AfL section regarding written 
feedback, they form part of the diagnostic feedback to a student. 
 
They can appear at any point in the topic and at least once in the topic and are student 
specific not generic 
 
They are recorded clearly as a target by the teacher, or the pupil following discussion or 
oral feedback and relate directly to the learning objectives that have been taught 
 
They are clear to the student so they can act upon the advice and provide clear guidance 
on how to reach the next KS level of GCSE grade. 
 
They are capable of being responded to by the student, and the expectation of a response 
will be explicit. 
 
Students will have involvement, setting their own targets at some places and 
understanding why they are doing this. 
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Target Setting beyond the classroom 
 
Target setting is not restricted to academic progress. Improving behaviour, attendance, 
attitude, etc. are all critical to the overall aim. The Pastoral teams play an important part in 
setting targets for the above issues. The Pastoral Mentor and Form Teachers roles are 
vital in maintaining the ethos of target setting and reviewing progress. Pastoral targets are 
included as part of the mentoring work at tutor completes with their tutor group. 
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Reporting to Parents 
 
 
Each pupil will receive 2 Progress Sheets and 1 Full Report per year. 
Timing of the release of each form of information is available in the annual school calendar. 
 
A Progress Sheet includes: 
 

• End of year target   Recorded as part levels (KS3) or grades (KS4) 
• Current Attainment   Recorded as part levels (KS3) or grades (KS4) 
• Current target status  Using AOB coding (above, on, bellow year target) 
• Attitude in Class  
• Level of Classwork     P=Praiseworthy 
• Level of Homework    S=Satisfactory 
• Coursework (KS4 only)   C=Cause for concern 
 
 
In addition to the progress sheet information, a full report contains additional subject 
specific criteria and a written comment from teachers about the strengths in each 
subject and areas for improvement. 
 
Full reports also contain written feedback from the Tutor, Headteacher and Key Stage 
Director. 
 
An attendance certificate will be issued with the full report. 
 
Year 9 Citizenship is reported in this way in the summer term, not with the full report 
where this is released earlier in the year. 
 
 

Additional Reporting to Parents 
 
Year 11 monitoring in November and February is in addition to the reporting structure 
above. Any student with concerns reported in any subject will have this information 
reported to parents by letter. 
 
Year 9 SAT results are reported to parents in July of the year to comply with Government 
guidelines. 
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Methods and strategies 
 
Here is an expanding and developing group of ideas and thoughts for supporting the 
development of AfL in departments. 
 
It includes the findings from our own project work in 2006/2007 and other materials already 
seen in the bulletin. 
 
On Line this section will be updated as further material becomes available. 
 
Any member of staff may contribute to this section, please see AP. 
 
How clear is the feedback given to pupils? 
 
“Develop these ideas further”.................. Yes, but how? 
“More detail needed” .............................. Yes, but I’d thought it had all the details it 
       needed, so now I’m not clear 
“You must try harder”.............................. !!!!!!!!!! 
“Ask” ....................................................... About what? 
“A lovely story” ......................................  So is it perfect, then? 
“Good work” ........................................... How good? In what way? 
“Spellings” .............................................. Which? 
“Use paragraphs” ....................................Yes, but I don’t know how, which is   
     why I didn’t in the first place 
 

 

 Number 1 - ÒAdd more detailÓ  

Yes we’ve all done it and we see it often in book reviews, we know what we 
mean and we have another 20 books to get through! 
 

 
 

Did your student know what the marking criteria would be first? 
 

• Be specific – Explain what areas should they have included. Very helpful but 
could take a long time to mark. 

 
• Verbal feedback. “Common areas missing were…. Make a note of these for 

follow up” 
 



 40 

• Self Assessment – hand out the criteria again and ask them to identify what 
additional material they now need to add. 

 
• Peer Assessment – Swap books and use the criteria. Pupils could identify with a 

highlighter or marking pen anything they now need to include. 
 

• Have the criteria on the board as a starter task. Discuss with the class how 
each point could be achieved. 

 

 Number 2- ÒGood Work! Ó  

This comment is often accompanied by a smiley face or a stamp. This 
gives the students a clear sign of approval but does not help them to 
improve or make clear why, or in what ways the work has been made good. 
 

 
 

Did your student know what the marking criteria would be first? 
 

• Highlight areas where they have matched the criteria closely 
 

• Be personal “Sam, I really liked the way you added more facts to the ones we 
had discussed in this piece and set each one out clearly” 

 
• Use oral feedback instead to give the whole class the areas that were done 

well. 
 

• Use pupils work as examples of best practice and work through how it matched 
the criteria. 

 
• Follow this with peer assessment with small groups looking at one piece at a 

time as a committee reaching an agreement.  
 

• Move the student on with suggestions for improvement. 
 

• Give time in class or as homework to allow a student time to address points 
raised. 
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 Number 3- ÒYou must put more effort 

into  

                       your work Ó  

 
Does this comment refer to the amount of work, the content or both? It 
does reflect the markers frustration and alone is a negative comment 
which will affect self esteem, especially if that student felt they had put 
in a great deal of effort. 
 

 
 

Did your student know what the marking criteria would be first? 
 

• Say what you mean as a target point after picking out a positive from the work. 
 
• Expect the student to address any points you have made, giving time to do so in 

lesson or as homework. Ensure marking is not a one way conversation. 
 

• Use a “closing the gap” comment – 
 

Include……… now 
 
Say two more things about ………. Now 

 
• Use scaffolds - A question, directive or unfinished sentence. 
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 Number 4- ÒÉÉ.butÉÉ.. Ó  

You begin with positive comments then add this in to move onto your 
curricular target. In choosing this word you have set up a negative which 
can devalue the preceding positive statement. 
 

 
 

Did your student know what the marking criteria would be first? 
 

• Try linking your positive comments to your target with “and” instead 
 

• “Now” is even better 
 

• Try the codes WWT to bullet point your thoughts –  
 
 WW (worked well)  T (Target) 

 
• Expect the student to address any points you have made, giving time to do so in 

lesson or as homework. Ensure marking is not a one way conversation. 
 
 
Feedback from a mid way meeting of the AfL project group piloting some elements of AfL 
2006/2007 
 

• Self Assessment - the need to plan very carefully to ensure the criteria for marking 
is clear before pupils begin a task takes time. There is also a need to ensure 
genuine targets are possible. 

 
• We are all finding it is crucial to make the criteria for a piece clear at the start. This 

needs careful pre planning and, needs be a clear part of schemes of work. 
 

• The itch to still mark pieces is great! We are finding it very hard to give up 
established practice, even where we know the marking was not being read by 
pupils. 

 
• A “marking pen” should be on our list of expected equipment pupils bring to lessons. 

 
• Self Assessment – pupils have responded well to colour coding their responses to a 

test as green if correct, yellow if now clear after feedback and red if still not sure. 
Pupils then needed to target red areas. A tally round the class gave clear 
information of where the learning needed to go next. 
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• We have stopping using the Q mark next to comments but some find it useful to 

record a grade in the mark book. One interesting though from a colleague in 
passing was using the PSC codes in a mark book to monitor. 

 
• There have been no comments from pupils about the missing Q marks in their 

marking. 
 

• WWW/T is being using and is liked by pupils. 
 
Comments should be personalised, e.g. using the pupil’s name. 
 
Traffic lighting work in self assessment – green – fully understand, orange for partially and 
red for don’t understand. Shows a teacher where more work is needed. Students need to 
be comfortable with exposing their weaknesses. 
 
Reasons for colour of traffic light explained. 
 
Smiley and sad faces can be used in the same way with younger groups. 
 
 
Questioning styles 
 
Thinking time - There should be an interval of 10 seconds between asking a question and 
an answer for a student. Most teachers step in at 0.7-0.9s to change the question or 
answer it themselves. 
 
No Hands – Unless specifically asked, pupils do not put hands up. All pupils are expected 
to answer at any time even if it is “I don’t know”. Pupil attitude changes as, “She is 
interested in what I think, not what the answer is”. 
 

Wrong answers are needed to inform what the pupils need. 
 
 
Peer and self Assessment 
 
Starting points 
Clear criteria shared and discussed before they undertake the assessment. 
 
Models and examples of previous work at a variety of levels shown and discussed. 
 
Establish expectations for feedback. There is a need to create a supportive atmosphere for 
all students. Teacher could model example comments e.g. – “You’ve done really well 
with …. now you need to …You can do this by…. 
 
Giving students a “safety net” when peer marking 
 
A rough piece of paper “problem page” on which they can write points they do not 
understand when marking another’s work for teacher support. 
 
What is required for effective peer and self assessment? 
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Requirement Reason 
Learning objectives and outcomes are 
made explicit and transparent 

Students can see where have/have not met 
criteria and assess their progress 

Modelling by the teacher Students can improve the quality of the 
feedback they provide each other by seeing 
good examples (otherwise comments tend 
to superficial and not relating to learning) 

The peer/self assessment is acted on by the 
student ( self assessment) of by the teacher 
(whole class assessment) 

Students can see that the feedback is 
valued and has a purpose in improving 
learning. 

Students provide each other with feedback 
by giving positive comments and suggesting 
ways of improving these need to be related 
to the criteria 

Students are aware of what they can do well 
and have a clear understanding of how thet 
can improve (ideally in a 2:1 ratio) 

Time To train the students (start with peer then 
move to self) 
To develop skills of collaboration 
To carry out the peer/self assessment 
To carry out the result of the assessment 

Includes a review of learning (so it is not 
marking work unless a judgement is made 
e.g. in traffic lighting) 

To encourage self reflection 
To make judgments regarding problems and 
recommend a way of improving 

Students are central to the process of 
identifying what they could improve 

Students assess progress and develop as 
independent learners 

 
Examples of Peer and Self Assessment 
 
When self marking a test using the mark scheme students can traffic light work and then 
use the amber questions (I got it wrong but understand why) to set their own targets. The 
teacher used red to review problem areas. 
 
During a plenary where the progress against lesson outcomes/success criteria can be 
assessed using traffic lights/thumbs. 
 
Provide coursework criteria and a student’s work, for analysis. Students should use 
highlighters to indicate where the criteria have been met and what is missing or what 
needs to be done to improve. 
 
Provide 2 examples of work together with the criteria and ask students to identify why one 
is level 4 and the other 5. Students can use this to improve own work or as a preparation 
to clarify criteria. 
 
Students could develop the criteria for tasks, for example “what would  a successful poster 
on smoking include” then use these criteria to review each others work. A spot the 
mistakes approach also works well. 
 
Ask the students to review their own/ others work/anonymous work against the expected 
outcomes and suggest strengths and an area for improvement which the student then 
carries out e.g. 
 
- A good and bad conclusion, agree which is better (success criteria) students review each 
others work against the criteria. 



 45 

- Having identified key words in a topic students need to use the review each others work 
to see how well the words have been used e.g. a concept map. 
- Class evaluate and revise an anonymous piece of writing against lesson outcomes. 
 
Use level ladders to model examples in developing skills and ask students to assess 
against the ladder and identify next steps. 
 
During discussion encourage pupils to respond to each others points e.g. when 
interpreting graph information use whiteboards for pupils to respond to data and then build 
on each others responses. 
 
The whole class evaluate an anonymous written draft then work in pairs and fours to draft, 
evaluate and jointly revise similar explanations for different work. 
 
Pupils are shown anonymous answers to particular test or exam questions and asked to 
improve or expand on the answer given to gain or improve the marks. 
 
Students assess progress against topic sheets and identify areas that need further work. 
 
 
 
 
Student seating 
 
Pairs or groups with equal balance of ability 
 
Groups or pairs of equal ability with model work at their target grade to work with. Students 
identify what they need to do to move their work on to the next level. 
 
Use of mark schemes – Students create their own mark schemes based on criteria 
given at the start. 
 
Students write a specific mark scheme for different levels or grade boundaries 
 
Use of official exam or grade criteria with older students 
 
Feedback sheet to be filled in by students e.g. 
 
Web based access to a past coursework as an independent study task. Students need to 
mark a section using comments using examination board criteria. 
 
Example of an assessment sheet for revision presentation 
 
Strengths of presentation 
 
 
Targets for improvement 
 
 
 
Additional Comments 
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Name of Assessor 
 
 
 
Assessing practical work  
 
 Use of a digital camera to show work at different stages. These are then displayed to a 
class who have to use relevant assessment criteria to determine the level of the work and 
justify the feedback they give. 
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Assessment for Learning – Inside the Black Box – A Summary 
 
Originally seen in 4 instalments of the bulletin in 2006. Inside the Black Box is the 
corner stone of all AfL development. 
 
Inside the Black Box: Raising Standards Through Classroom Assessment 
 
Prof. Paul Black & Prof. Dylan Wiliam in the late 90’s conducted an extensive survey 
of the past nine years worth of more than 160 journals, yielding 580 articles to 
study. 
 
The conclusion that was reached was published in a special issue of the journal 
Assessment in Education. 
 
Three questions were raised: 

Is there evidence that improving formative assessment raises standards?  

Is there evidence that there is room for improvement?  

Is there evidence about how to improve formative assessment?  

This week a summary for the first of these questions is given. 

Does Improving Formative Assessment Raise Standards? 

Learning gains compared the average improvements in the test scores of pupils 
involved in an innovation, with the range of scores for typical groups of pupils on 
these same tests to give the “effect size”.  

Typical effect sizes of the formative assessment experiments were between 0.4 and 
0.7, larger than most of those found for educational interventions. The following 
examples illustrate some practical consequences of such large gains. 
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• An effect size of 0.4 would mean that the average pupil involved in an 
innovation would record the same achievement as a pupil in the top 35% of 
those not so involved.  

• An effect size gain of 0.7 in the recent international comparative studies in 
mathematics would have raised the score of a nation in the middle of the pack 
of 41 countries (e.g., the U.S.) to one of the top five.  

A further important conclusion was: 

Improved formative assessment helps low achievers more than other students 
reducing the range of achievement while raising achievement overall.  

“The fact that such gains have been achieved by a variety of methods that have, 
as a common feature, enhanced formative assessment suggests that this feature 
accounts, at least in part, for the successes.” 

Many of the reports studied raised a number of other issues. 

• All such work involves new ways to enhance feedback between those taught 
and the teacher, ways that will require significant changes in classroom 
practice.  

• Underlying the various approaches are assumptions about what makes for 
effective learning -- in particular the assumption that students have to be 
actively involved.  

• For assessment to function formatively, the results have to be used to 
adjust teaching and learning; thus a significant aspect of any program will be 
the ways in which teachers make these adjustments.  

• The ways in which assessment can affect the motivation and self-esteem of 
pupils and the benefits of engaging pupils in self-assessment deserve 
careful attention.  

Is there room for improvement? 

There is a wealth of research evidence that the everyday practice of assessment in 
classrooms is beset with problems and shortcomings 

"Marking is usually conscientious but often fails to offer guidance on how work can be 
improved. In a significant minority of cases, marking reinforces underachievement 
and underexpectation by being too generous or unfocused. Information about pupil 
performance received by the teacher is insufficiently used to inform subsequent 
work," according to a United Kingdom inspection report on secondary schools 

The most important difficulties with assessment revolve around three issues. The 
first issue is effective learning . 
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Tests used by teachers encourage rote and superficial learning. There is a 
tendency to emphasize quantity and presentation of work and to neglect its quality 
in relation to learning.  

The second issue is negative impact . 

• The giving of marks and the grading function are overemphasized, while the 
giving of useful advice and the learning function are underemphasized.  

• Approaches are used in which pupils are compared with one another, the prime 
purpose of which seems to them to be competition rather than personal 
improvement; in consequence, assessment feedback teaches low-achieving 
pupils that they lack "ability," causing them to come to believe that they are 
not able to learn.  

The third issue is the managerial role  of assessments. 

• Teachers' feedback to pupils seems to serve social and managerial functions, 
often at the expense of the learning function.  

• Teachers are often able to predict pupils' results on external tests because 
their own tests imitate them, but at the same time teachers know too little 
about their pupils' learning needs.  

• The collection of marks to fill in records is given higher priority than the 
analysis of pupils' work to discern learning needs; furthermore, some teachers 
pay no attention to the assessment records of their pupils' previous teachers.  

Of course, this does not apply to all classrooms. Nevertheless, these general 
conclusions have been drawn by researchers who have collected evidence -through 
observation, interviews, and questionnaires - from schools in several countries. 

The recommendations of a government task force in 1988 and all subsequent 
statements of government policy have emphasized the importance of formative 
assessment by teachers. 

Marking written work – The following comes from a lecture given by Prof. Paul 
Black in June last year. 
 

• 132 low and high ability Y7 pupils in 12 classes in 4 schools. Teaching was the 
same. 

 
• Three kinds of marking were given. Marks, formative comments only, marks 

with comments. 
Feedback  Gain   interest 
Marks   none   top +ve, bottom –ve 
Comments only 30%   all +ve 
Both   none   top +ve, bottom –ve 
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Marks do not tell you what to do; they do make you feel good or bad. With both, the 
effect of marks wiped out the effect of comments. 
 
Motivation and self-esteem – those given marks as feedback see it as a way to 
compare themselves with others, those given only comments see it as helping to 
improve . The latter group outperform the former. (Butler, 1987) 
  
Use a ruler, be neater, good, well done - are all vacuous 
 
Some teachers added a mark in their mark book which pupils could get when they had 
responded to comments. Marking should not be a judgment but a step on the learning 
process. 
 
Teachers changed their view of the role of marking. Teachers were challenged to 
compose comments on written work which address the learning needs of the individual. 
They had to give more attention to differentiation in feedback. Marking is no longer a 
competition over grades; students changed their view of the role of written work as 
part of their learning.  
 
Marking does take more effort, less can be marked or Peer Marking developed. 
 

How Can We Improve Formative Assessment? 

The ultimate user of assessment information elicited in order to improve learning is 
the pupil.  

Negative aspects – “A number of pupils . . . are content to 'get by.'” When the 
classroom culture focuses on rewards, "gold stars," grades, or class ranking, then 
pupils look for ways to obtain the best marks rather than to improve their learning. 
One reported consequence is that, when they have any choice, pupils avoid difficult 
tasks. They also spend time and energy looking for clues to the "right answer." 
Indeed, many become reluctant to ask questions out of a fear of failure.  

Positive aspects -  A culture of success, backed by a belief that all pupils can achieve. 
While formative assessment can help all pupils, it yields particularly good results with 
low achievers by concentrating on specific problems with their work and giving them a 
clear understanding of what is wrong and how to put it right. Pupils can accept and 
work with such messages, provided that they are not clouded by overtones about 
ability, competition, and comparison with others. 

Self-assessment by pupils. Many successful innovations have developed self- and 
peer-assessment.  
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Pupils are generally honest and reliable in assessing both themselves and one another. 
The main problem is that pupils can assess themselves only when they have a clear 
picture of the targets that their learning is meant to attain. 

Many pupils do appear to have become accustomed to receiving classroom teaching as 
an arbitrary sequence of exercises with no overarching rationale. To overcome this 
pattern requires hard and sustained work. When pupils do acquire such an overview, 
they then become more committed and more effective as learners.  

Self-assessment by pupils, far from being a luxury, is in fact an essential component 
of formative assessment.  

When anyone is trying to learn, feedback about the effort has three elements: 
recognition of the desired goal , evidence about present position , and some 
understanding of a way to close the gap  between the two. This is consistent with 
more general ideas established by research into the way people learn.  

The evolution of effective teaching.  

Programs of formative assessment involve far more than the addition of a few 
observations and tests to an existing program. They require careful scrutiny of all 
the main components of a teaching plan.  

Discussion, observation of activities, and marking of written work are all valid, it is 
then important to look at or listen carefully to the talk, the writing, and the actions 
through which pupils develop and display the state of their understanding.  

Discussions, in which pupils are led to talk about their understanding in their own way, 
are important. Dialogue with the teacher provides the opportunity for the teacher to 
respond to and reorient a pupil's thinking. There are though, clearly recorded 
examples of such discussions in which teachers have, quite unconsciously, responded 
in ways that inhibit the future learning of a pupil. The teacher is looking for a 
particular response and lacks the flexibility or the confidence to deal with the 
unexpected.  

The teacher tries to direct the pupil toward giving the expected answer. This seals 
off any unusual, often thoughtful but unorthodox, attempts by pupils to work out 
their own answers. Over time the pupils get the message: they are not required to 
think out their own answers. The object of the exercise is to work out - or guess - 
what answer the teacher expects to see or hear. 

Asking of questions by the teacher though this is often unproductive. One common 
problem is that, following a question, teachers do not wait long enough to allow pupils 
to think out their answers. When a teacher answers his or her own question after 
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only two or three seconds and when a minute of silence is not tolerable, there is no 
possibility that a pupil can think out what to say. 

Because the only questions that can produce answers in such a short time are factual, 
they dominate. Pupils don't even try to think out a response. They know that the 
answer, followed by another question, will come along in a few seconds, there is no 
point in trying.  

It is also generally the case that only a few pupils in a class answer the teacher's 
questions. The rest then leave it to these few, knowing that they cannot respond as 
quickly and being unwilling to risk making mistakes in public. So the teacher, by 
lowering the level of questions and by accepting answers from a few, can keep the 
lesson going but is actually out of touch with the understanding of most of the class. 
The question/answer dialogue becomes a ritual, one in which thoughtful involvement 
suffers. 

Ways to break this cycle - give pupils time to respond; discuss their thinking in pairs 
or in small groups, so a respondent is speaking on behalf of others; giving pupils a 
choice between different possible answers, asking them to vote; asking all of them to 
write down an answer and  reading out a selected few.  

Tests given in class and exercises assigned for homework are also important means of 
promoting feedback. A good test can be an occasion for learning. It is better to have 
frequent short tests than infrequent long ones. New learning should first be tested 
within about a week of a first encounter.  

It is essential to ensure the quality of the feedback. Pupils given only marks or 
grades do not benefit from the feedback. Feedback has been shown to improve 
learning when it gives each pupil specific guidance on strengths and weaknesses, 
preferably without any overall marks. For formative purposes, a test at the end of a 
unit or teaching module is pointless; it is too late to work with the results.  

What is needed is a classroom culture of questioning and deep thinking, in which 
pupils learn from shared discussions with teachers and peers. 

Questioning Problems – Taken from a lecture by Prof. Black in June. 
 
 “ I’d become dissatisfied with the closed questioning style that my unthinking  
teaching had fallen into, and I would frequently be lazy in my acceptance of right 
answers and sometimes even tacit complicity with a class to make sure none of us had 
to work too hard…They and I knew that if the Q&A wasn’t going smoothly. I’d change 
the question, answer it myself or only seek answers from the “brighter students”. 
There must have been times where an outside observer would see my lessons as a 
small discussion group surrounded by many sleepy onlookers.”      
   James 
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There should be an interval of 10 seconds between asking a question and an answer 
for a student. Most teachers step in at 0.7-0.9s to change the question or answer it 
themselves. 
 
Questioning – My whole teaching style has become more interactive. Instead of 
showing how to find solutions, a question is asked and pupils given time to explore 
answers together. My Y8 target group is now well used to this way of working and I 
find myself using this method more and more with other groups. 
 
No Hands – Unless specifically asked, pupils do not put hands up. All pupils are 
expected to answer at any time even if it is “I don’t know”. Pupil attitude changes as, 
“She is interested in what I think, not what the answer is”. 
 

Wrong answers are needed to inform what the pupils need. 
 
The teacher role needs to move from presentation to exploration. This can be scary 
as teachers feel they are losing control. 
 
The students role becomes more active, realising that learning depends on readiness 

to express and discuss, not on spotting right answers. 
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